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Teacher Quality Research Project: 2007–2008

The rubrics contained in this document have been developed to assist literacy coordinators in analyzing how teachers are developing their 
instructional practices in their classrooms. You will see that the rubric system packet looks somewhat different this year than in previous 
years. Please do not use earlier versions of the rubrics.

Please use this checklist while conducting observations during each window:

WINDOW COMPLETED 
( ) NOTES

Interactive Read Aloud (Page 4)

Shared Reading (Page 5)

Guided Reading (Pages 6–8)

Interactive Writing (Page 9)

Writing Workshop (Page 10)

Word Study (Page 11)

General Characteristics of Instruction (Page 12)

Teaching Strategies (Pages 13–14)

Teacher Name: Grade Level: Circle Time Period:

Fall Winter Spring

School/Observer:

This project is a sub-study of a Teacher Quality Grant funded by the U.S. Department of Education. As a component of the Teacher Quality 
Grant, researchers at the University of Chicago, the Ohio State University, Lesley University, and Stanford University have created rubrics 
for analyzing literacy and language teaching. These rubrics are designed to help you analyze and document how teachers are incorporating 
the specific elements of comprehensive literacy instruction into their own practice. Taken together, they provide a comprehensive picture 
of the development of instructional practice in each classroom. Information gained from these observations can inform staff development 
sessions and help Literacy Coordinators provide more targeted coaching.



Guide
The individual rubric elements are exactly the same as in the past, but there are several changes to the way the rubrics should be used 
in 2007-08. This year, it is important to observe the entire framework in each classroom during each observation window (fall, winter and 
spring). If an element is missing in a particular class observation, please plan a return visit to the class so that you can document how all 
elements of the comprehensive literacy framework are being used in that class. A rubric element should be left blank only if the teacher 
never uses the framework element in their classroom.

In place of the General Data Sheet, we have added a checklist on the title page that should be used to track which elements of the rubric 
packet have been completed. Please also use the note space provided to record any details about the observations that you feel may be 
helpful.

The rubric packet consists of three parts:

I. Analyzing Practice within Instructional Components — These rubrics are designed to help you think about the core components  
 that comprise comprehensive literacy instruction. On each page, please include the date and time for the instructional blocks you  
 observed. For each element on the rubric, please mark the descriptor in each row that best characterizes what you observed. If a  
 teacher never uses a particular framework component, check the box at the top right corner and skip the rubric for that  
 component. Rubrics are included for:

a. Interactive Read Aloud — Includes reading and discussion. 

b. Shared Reading — Includes time reading interactive writing documents unless the rereading is part of creating them. 

c.  Guided Reading — Includes all time the teacher meets with small groups. Note that the booklet includes forms for three Guided  
  Reading sessions, but only one is required.

d.  Interactive Writing — Includes discussion before writing, time writing (including the rereading children do in order to write), and  
  discussion after writing.

e.  Writing Workshop — Includes minilesson, writing and conferring, sharing. 

f.  WordStudy–Includes minilesson, application, and sharing. Estimate time for the application activity if it is part of independent  
  work time.

II.  General Instructional Characteristics — This rubric focuses on Classroom Materials and Organization, Student Engagement, 
Quality of Interaction, and Sense of Community. It should be completed at the end of your observation of the entire language/literacy 
framework. Consider the overall nature of the instruction you have observed and select the best descriptor in each row of this rubric. 
The rating may be higher in one area than another.

III. Teaching for Strategies across the Language/Literacy Framework — This rubric is also designed to be used at the end of your 
observation of the entire language/literacy framework. It focuses on the degree to which the teacher is intentionally and consistently 
teaching for strategies—not just in a particular instructional context but across them. Four areas are examined: (1) Teaching for Strat-
egies – Literal Thinking; (2) Teaching for Strategies – Analytic and Inferential Thinking; (3) Teaching for Fluency; and (4) Word Solving. 
Reflect on the teaching you have observed. Think about the evidence of consistent and powerful teaching across the instructional compo-
nents. Is the teacher skillfully integrating attention to an area across multiple components? (The teaching may be more intensive in one 
instructional component than another.) There should be links between learning across the multiple components comprising comprehen-
sive literacy. Consider the overall nature of the instruction and select the best descriptor for each row.



Analyzing Practice within Instructional Components

Interactive Read Aloud
Date: Time began: Time ended:

 Teacher never uses  
        this element

____ T ____ ____ 
-

-

____ -

____ ____ 

-

____ 

-

____ 

-

____ ____ ____ - ____ -

-

NOTES:



Shared Reading
Date: Time began: Time ended:

 Teacher never uses  
        this element

Selection of Text
Poor Text
____ 

-

-

Adequate Text
____ 

-
-

Good Text
____ 

-
-

Excellent Text
____ -

-

-

Group Reading
____ ____ ____ ____ -

Explicit Teaching: 
____ ____ ____ 

-
____ 

NOTES:



Guided Reading– 
Group 1 Date: Time began: Time ended:

 Teacher never uses  
        this element

Text Selection: 
____ ____ ____ ____ 

Text Introduction: 
____ -

 

____ -

-
-

____ -

-
-

____ -

____ ____ ____ ____ 

-

During Reading:  If teacher has appropriate reasons for simply listening to oral    
      reading or letting children read on their own, check this box and                    
      record no rating for this row.

____ ____ ____ 
-

-

____ 
-

-

After Reading: 
____ - ____ 

-

____ ____ 
-

-

____ ____ 
-

____ ____ -

-

Word Work:  Optional: Check and do not record if not present during  
       observations.

____ ____ ____ 
-

____ 



Guided Reading– 
Group 2 Date: Time began: Time ended:

 Teacher never uses  
        this element

Text Selection: 
____ ____ ____ ____ 

Text Introduction: 
____ -

 

____ -

-
-

____ -

-
-

____ -

____ ____ ____ ____ 

-

During Reading:  If teacher has appropriate reasons for simply listening to oral    
      reading or letting children read on their own, check this box and                    
      record no rating for this row.

____ ____ ____ 
-

-

____ 
-

-

After Reading: 
____ - ____ 

-

____ ____ 
-

-

____ ____ 
-

____ ____ -

-

Word Work:  Optional: Check and do not record if not present during  
       observations.

____ ____ ____ 
-

____ 



Guided Reading– 
Group 3 Date: Time began: Time ended:

 Teacher never uses  
        this element

Text Selection: 
____ ____ ____ ____ 

Text Introduction: 
____ -

 

____ -

-
-

____ -

-
-

____ -

____ ____ ____ ____ 

-

During Reading:  If teacher has appropriate reasons for simply listening to oral    
      reading or letting children read on their own, check this box and                    
      record no rating for this row.

____ ____ ____ 
-

-

____ 
-

-

After Reading: 
____ - ____ 

-

____ ____ 
-

-

____ ____ 
-

____ ____ -

-

Word Work:  Optional: Check and do not record if not present during  
       observations.

____ ____ ____ 
-

____ 



Interactive Writing
Date: Time began: Time ended:

 Teacher never uses  
        this element

Preparing: 
____ ____ ____ ____ -

-

____ -
-

____ - ____ 
-
-

____ 

Composing: 
____ ____ ____ ____ 

-

Writing: 
____ ____ 

-
____ 

-
-

-

____ -

____ 
-

____ ____ 
-

____ -

-

-

NOTES:



Writing Workshop
Date: Time began: Time ended:

 Teacher never uses  
        this element

Minilesson: 
____ 

-

____ - ____ ____ 
-

____ -

-

____ - ____ - ____ 
-

____ - ____ ____ 

-

-

____ -
-

Writing and Conferring: -

____ 
-

____ 

-

-

____ ____ 
-

-

____ ____ 

-

____ 
-

____ 

-

Sharing: 
____ ____ - ____ - ____ -

-

-

____ - ____ ____ ____ 

NOTES:



Word Study
Date: Time began: Time ended:

 Teacher never uses  
        this element

Minilesson: 
____ ____ 

-
____ -

-

____ 

-

____ ____ - ____ - ____ 
-

____ ____ - ____ -

-

____ 

Application: 
____ 

-
-

____ 
-
-

____ - ____ -

____ 
-

____ ____ ____ 

-

Sharing: 
____ ____ 

-
____ 

-

____ 

____ ____ 

-

____ - ____ 
-

NOTES:



Classroom Materials and Organization
____ -

-
____ - ____ - ____ -

____ - ____ ____ ____ 
-

____ - ____ ____ - ____ -

Student Engagement
____ - ____ ____ ____ 

____ 
-

____ -
-

____ 
-

____ 

Quality of Interactions
____ ____ - ____ 

-
____ -

____ ____ ____ ____ 

____ 

-

____ 
-

-

____ 

-

____ 

Sense of Community
____ ____ ____ 

-
____ -

-



Teaching for Literal Thinking  

____ ____ 

-

____ ____ 
-

____ -

-
-

____ ____ ____ 

Teaching for Thinking Beyond the Text: Inferential and  
Analytic Thinking

 

____ ____ 
-

-

____ -

-
-

____ 

-
-

____ - ____ ____ 

-

-

____ 

____ 
-

-

____ ____ 

-
-

____ 

-

NOTES:



Teaching for Word Solving  

____ T
-

____ 

-
-

____ 

-
-

____ -

____ 
-

____ 

-
-

____ 

-

____ 
-

-

Check this box if instruction in phonemic awareness and letter-sound relationships is not warranted for these  
      students and do not score the next row.
____ ____ 

-
____ 

-
____ 

-

Teaching for Fluency and Phrasing  

____ 

-
-

____
-

-

____ -

-

____ -

____ -

-

____ - ____ 

-

____ -

-

NOTES:


